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Opened as a museum, 1898. Control; The Val- 
entine Museum. Admission, free. Open week- 
days, 10-S. 
Culture history material exhibited to show 
chronological development and culture influ- 
ences. 
Services to Schools-. Special guides are pro- 
vided for classes when appointments are made 
in advance. Boxed exhibitions relating to his- 
tory, geography and art studies are provided 
and are loaned to schools throughout the state. 
When material has to be sent by express or par- 
cel post, the museum bears half of the expense. 
In dosing a few practical suggestions to 
teachers may not come amiss. Always write 
or telephone in advance of visits to 
make appointments and to insure adequate 
service for the classes. Few institutions are 
equipped to give special guidance to more 
than one class at a time, and some haven't 
the space to hold more than one at a time. 
Therefore conflicting visits should, as far 
as possible, be avoided. Whenever possible, 
prepare the classes for the visit by telling 
them what kind of a museum is to be seen 
and what to look for. It is inadvisable to 
see too many places in one trip; only blur- 
red impressions of museums are received 
by tired minds. Museums welcome sugges- 
tions for improving their usefulness, when 
the suggestions are practical. Museums 
exist primarily to be useful to the public, 
and not for their own benefit. If perusal of 
this list indicates obvious deficiencies to you, 
remember that all the museums here were 
started by single enthusiastic individuals or 
small groups. The lack you notice may well 
be supplied by your own initiative. 
Helen G. McCormack 
THE HIGH SCHOOL AS A 
PEOPLE'S COLLEGE 
PART FOUR WHAT SUBJECT MATTER SHOULD 
HIGH SCHOOLS TEACH ? 
IN THREE previous articles of this 
series we have considered adolescent 
children as high school pupils, the pur- 
poses which children and adults have in edu- 
cation, and what schools should teach to 
meet the needs of children and accomplish 
the aims of society. In the third article dis- 
tinction was made particularly between two 
types of learning activities: first, those ac- 
tivities which count toward growth and con- 
structive development because they are 
closely related to the experiences and inter- 
ests of pupils; second, studies in sub- 
ject-matter fields which are largely fixed 
and teacher-assigned, with not much pupil- 
purposing to do anything but meet require- 
ments. In the present article it is the pur- 
pose to indicate the place of subject matter 
in secondary education, principally by giv- 
ing some illustrations and principles that 
govern in a single subject. 
Questions as to the worth of any school 
subject have been raised previously and are 
here repeated in brief form: 
1. Does it appeal to children? 
2. Do interests of pupils help in learning 
it and do interests grow? 
3. Do pupils learn it enthusiastically and 
apply it often? 
4. Do pupils who take it succeed in meet- 
ing requirements? 
5. Are the aims of education accomplish- 
ed through it? 
If a subject meets in fair measure these 
requirements, we can be certain that it so 
lies within the range of interest and of dif- 
ficulty as to guarantee that children will 
work at it successfully. We may feel as- 
sured that the chief aims of education will 
be accomplished through subject matter 
which children work at with enthusiasm, 
which they succeed at doing, and which 
arouses more interests as they work. Any 
subject which appeals to children in these 
ways must deal with things that really mat- 
ter in life. In order to meet all of these 
tests subject matter must clear itself of all 
deadwood, mere conventionalities, and ra- 
tionally justified content. 
English as a school subject, in its several 
phases of literature and reading, spoken and 
written language, and mother-tongue skills, 
involves all the points just stated. Practices 
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in the teaching and learning of English in 
the high schools are reasonably typical of 
what happens in other subjects. There are 
certain other advantages in using English 
as a field for illustrating principles of cur- 
riculum selection: first, it is required of all 
pupils, usually for each year; second, it is 
largely free from college entrance require- 
ments, since any four units are generally 
accepted; third, it admits of large choice of 
activities and applications of learning to life 
situations in all matters of skills, know- 
ledges, and appreciations. 
It is the plan of this article to state the 
principles which should govern selection of 
subject matter in the different phases of a 
program of living English, with illustrations 
from practice and specific suggestions for 
improvement. Some applications to the Vir- 
ginia curriculum proposals will be offered 
in closing. 
I. English as a School Subject 
Until recently the accepted emphasis upon 
English in the high school offering has been 
mainly for its tool value in getting more 
education or for the cultural value of an 
acquaintance with classical literature. The 
work rarely grew out of pupil interests or 
purposes; and enjoyment of English for its 
intrinsic, immediate values was generally 
lacking. 
Within the past twenty years a changed 
viewpoint has become insistent. Educators 
have demanded that social considerations 
should greatly influence the subject matter 
and instruction in this key subject. Pro- 
gress in thinking and practice has been 
marked by four noteworthy studies, each 
culminating in a well-written publication : 
1917—U. S. Office of Education, Bulle- 
tin No. 2, Reorganization of English in 
Secondary Schools, a report of a joint study 
by the National Council of Teachers of 
English and the National Education Asso- 
ciation. 
1927—Fifth Yearbook, Department of 
Superintendence, The Junior High School 
Curriculum, essentially an extension of the 
proposals of 1917, after ten added years of 
experience and thinking. 
1932—U. S. Office of Education Bulle- 
tin No. 17, Monograph No. 20, National 
Survey of Instruction in English, a report 
of teaching practices in the schools. 
1935—Monograph of National Council of 
Teachers of English, An Experience Cur- 
riculum in English, proposing experiences 
of children as the basis of all good English 
teaching and suggesting an abundance of 
appropriate and suggestive patterns for use. 
In the light of developments during the 
past two decades, we may say that English 
as at present conceived is a unified under- 
taking. It embraces a number of phases 
which have received separate emphasis at 
various times in the past, as spelling, read- 
ing, penmanship, written composition, oral 
composition, grammar, rhetoric, vocabulary 
building, literature. The present attempt is 
to make of all these a single program of lit- 
erary expression and appreciation. Present 
trends call for more time and stress upon 
the reading of living literature, with cor- 
respondingly less attention to formal lan- 
guage study and matters of literary tech- 
nique. Speech receives increased emphasis, 
both for its social value and as an approach 
to writing. Writing is done only when some 
social end is served, and the mechanics of 
language is approached in accord with life 
needs. 
If we follow the latest statements looking 
to progress in English teaching, we may say 
that there are four large ends to work for; 
1. To help each pupil enjoy while in 
school an enriching body of vicarious ex- 
perience through a wide reading program 
and to prepare him for wise and ready use 
of books and other printed matter through- 
out life. 
2. To acquaint each pupil with the com- 
moner uses of speech and to promote his 
development in the essential uses of inform- 
al communication, public address, and oral 
interpretation of literature. 
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3. To acquaint each pupil with the com- 
moner forms of written communication and 
to promote his development in the essentials 
of thought expression. 
4. To develop in each pupil the degree of 
skill in using the mother tongue necessary 
for effective work at each stage of the 
course, and to put him in the way of mas- 
tery for himself of all the basic mother- 
tongue skills. 
II. The Literature of Life 
English in high school should consist 
mainly of literature experiences which pu- 
pils by nature and maturity are ready for, 
as opposed to erudite types of learning 
which have generally been passed from col- 
lege down to secondary school. A major 
part of these experiences comes through 
reading, which grows into various related 
activities as outcomes of reading. Growth 
in ability to read comes with reading for 
meanings with a high degree of enjoyment. 
Much depends upon selections used and 
their treatment as living materials. In the 
recent past, and even into the present, too 
many selections have been imposed upon 
pupils merely because they are "classics," 
when there could be no earthly interest in 
them beyond a pass mark to be given at the 
end of so many weeks of endurance. The 
case is often aggravated by the teacher's 
carefully picking the selection to pieces with 
the fine literary analysis practiced upon her 
by a college professor, even to using the 
notes she took at the time when she sat un- 
der that favorite professor. It is small won- 
der that many pupils come out of a Shake- 
spearean play with a resolution never to 
read anything else by Shakespeare, and that 
they make good on the resolution! 
The main question of what literature to 
teach, and emphasis in teaching it, may be 
answered in terms of the following princi- 
ples : 
1. In literature both the habit of reading 
and an understanding of values in reading 
matter should be accomplished, leading to 
wholesome reading for information and re- 
creation both for the present and throughout 
life. 
2. Selections should be exploratory in 
their nature, easy and worth while for pres- 
ent values, as well as for the general life 
patterns they suggest. The program should 
be extensive rather than intensive. 
3. The time traditionally devoted to the 
detailed study of the classics should be sub- 
stantially reduced to make way for more 
guidance of individual reading, and more 
expressional activity regarding that reading. 
4. Some important outcomes to be gained 
vicariously through reading in high school 
are those relating to the development of 
character, cultivation of literary apprecia- 
tion, and promotion of good citizenship 
traits. 
5. Knowledge of technique of literary 
types and the facts of literary history should 
be kept distinctly subsidiary to reading for 
experience. 
6. The reading program should be cumu- 
lative for each group and for each indi- 
vidual. 
7. The program of reading should be so- 
cialized through exchange of pupil experi- 
ences and judgments. Speaking and writing 
in connection with literature should be easy 
and free from drudgery. 
8. The program of reading and literature 
should utilize as fully as possible the library 
facilities available and the literary reserves 
of the teachers. 
HI. Speech as a Way of Living 
Modem mass education demands atten- 
tion to spoken language in living situations. 
Few high school pupils will ever write more 
than just enough to get through school, even 
if they go to college, but all will engage 
throughout their lives in use of the mother 
tongue. Free and easy speech that is cor- 
rect does more to mark a man as educated 
than does all his book learning. 
Speech must be learned by practice that 
is natural, by practice that places emphasis 
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upon saying what one wants to say. The 
only genuine motive for improvement that 
can be applied is that the thing must be well 
enough said to accomplish the purpose for 
saying it. Few experiences are more pain- 
ful for an adolescent youngster than to have 
to speak when he has nothing to say. Speech 
is not a matter of drill and practice so much 
as purpose, and desire to be listened to and 
heeded. Speech improvement can never be 
forced. Life must be brought into the class- 
room so that speech ability may be carried 
out as a personal asset in living. Reality 
and purpose count for most; form and man- 
ner tag along. 
The following list of principles states the 
case for speech in high school: 
1. Speech should draw upon the program 
of the school for much living material. Op- 
portunities for speech in the school activi- 
ties are valuable. Pupils will learn that a 
pleasing, well-modulated voice is most ef- 
fective. 
2. The uses of language in life situations 
are preferable to the types of audience situ- 
ations prevalent in the past, as in platform 
reading or formal debate. 
3. Pupils should have opportunities to fit 
easily into situations in school which de- 
mand effective use of speech, such as: 
a. The habit of courteous, correct, agree- 
able conversation; 
b. Ability to give explanations and di- 
rections in a clear, direct, courteous 
manner; 
c. Ability to tell effectively an anecdote 
or narrative of personal experience. 
d. Ability to answer clearly, briefly, ex- 
actly a question on which one has the 
necessary information; 
e. Ability to participate in creative group 
discussion. 
4. Pupils should engage in speech activi- 
ties which have application to life under- 
takings, such as using the telephone, mak- 
ing announcements, giving instructions, con- 
tributing to group discussions, making re- 
ports. 
IV. If High School Pupils Write 
One naturally thinks over what he is go- 
ing to write, then writes it as the occasion 
demands. Many people write letters, but 
generally as a matter of necessity only, and 
most letters are poorly written. The schools 
have rightly emphasized letter-writing dur- 
ing recent years, and progress that has been 
made justifies the emphasis. 
Once in a great while some one besides 
the person whose business it is to write— 
the professional journalist or author, or 
perhaps the English teacher—will care to 
write down his thoughts, generally after 
they have been expressed in speech. But 
no one ever writes compositions of the type 
generally required in classrooms under the 
direction of English teachers. 
Many teachers can not write themselves 
—would blush to have their pupils see any- 
thing they might write on any topic of hu- 
man interest. Instead, they teach others 
to write! It would help some if they would 
do their own assignments along with the 
pupils! 
Writing a school composition in form up 
to the teacher's standard—if the assigned 
topic lacks immediate appeal—is a task of 
large proportions for most pupils. Then to 
have it chopped up with corrections to be 
made in a rewritten version for a recriticism 
is about as uninspiring an exercise as ever 
could be perpetrated in the name of learn- 
ing. It is small wonder that many pupils 
never write a line of anything except by 
strict requirement, and then only under 
threat of a failing grade. It wasn't 
their idea to write, was it? Well, let the 
teacher be satisfied with what she can get! 
She started it, didn't she? 
As a matter of principles, the written 
composition program can be stated with 
some emphasis and precision; 
1. Writing should grow out of actual sit- 
uations arising in the school and commun- 
ity, utilizing in particular the in-school and 
out-of-school activities of pupils. 
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2. All written work should be based upon 
genuine interests of pupils. 
3. Practice in writing should be directed 
chiefly to the commoner uses of written 
communications, as letters, reports, records, 
news items. 
4. Training in composition should be ap- 
proached as the development of ways of 
thinking and as adaptation of thought to 
communicative needs. 
5. The program of written expression 
should extend over the entire period of the 
junior and senior high school. 
6. School exercises in written composition 
should generally follow stimulative reading 
and such group discussion as will guarantee 
that pupils really have thoughts to express 
when they write, 
7. Individual and group problems should 
be largely employed, so as to provide for 
differences of interest, experience, and abil- 
ity. Creative writing on a voluntary basis 
should be encouraged. 
V. Good Workmanship Calls for 
Good Tools 
One of the major problems of the Eng- 
lish program is some mastery by each pupil 
of those mother-tongue skills which are the 
tools of expression. Some of the most need- 
ed abilities are a vocabulary which facili- 
tates selection and usage of words, insight 
into sentence forms for effective expres- 
sion of thought, voice habits which are free 
and attractive, and silent reading compre- 
hension adequate for present emphasis up- 
on learning from printed matter. 
The traditional approach has always been 
a direct attack upon these problems as the 
way to mastery. The leaders of thought at 
present hold that they are part and parcel 
of the phases of the program just outlined 
•—that they are not to be separated from 
literature, speech, and writing. The mastery 
of tools does not go ahead of their use, as 
so many teachers logically argue and seem 
honestly to think. Neither does such mas- 
tery follow of necessity any other English 
experiences, however interesting and worth- 
while they may be. Skills are a result of 
purposeful efforts at acquiring them 
through experiences that are practical and 
meaningful. Meanings are found in the so- 
cially useful parts of the program—reading 
matter, speech, and written expression. 
Needs for skill are found in exactly the 
same places, whether the pupil is on the 
receiving or the sending end of the under- 
taking. Only when a skill is needed will it 
be worked for by the average pupil. When 
the need arises and is recognized by pupils 
is the time to teach it. The teacher can 
greatly help both in recognizing the need for 
skill and in working to build it, but pupil 
initiative is absolutely required for sustain- 
ed progress. Formal assignments and labor- 
ed drill rarely result in noticeable improve- 
ment. 
Many matters of skill formerly empha- 
sized can be eliminated with no loss. In 
this list can go much of formal grammar, in- 
cluding ever so much of definitions, termin- 
ology, and classifications; fine-spun points 
of rhetoric, including most of the technical 
expressions and definitions; spelling and de- 
finition of words little used in daily con- 
tacts or reading. Terminology and defini- 
tions follow understandings and facility in 
use. They are not a means to understanding 
but convenient ways of expression for what 
is already understood. For much of the 
technical English that is taught there should 
be substituted examples showing how au- 
thors express their thoughts and how people 
say what they want in situations that call 
for speech. Both can be abundantly illus- 
trated from material right at hand. The 
dictionary is a tool which may receive in- 
creasing use as help corned from it, but 
when it becomes a matter of requirement 
after the pupil stumbles, it ceases to be at- 
tractive. The dictionary serves a fine pur- 
pose when the pupil goes to it for help, but 
becomes a preventive to learning when its 
use is based upon failure or arbitrary re- 
quirement. 
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The following principles seem to state a 
sound program for the mastery of basic 
English skills: 
1. The skills needed by high school pupils 
are vocabulary (through word study), sen- 
tence mastery (through strictly functional 
grammar and simple rhetoric), speech 
(through fundamental voice habits), and 
reading comprehension (through sound 
study habits). 
2. Training in all these skills should be 
continuous, embodying the idea of cumu- 
lative growth, throughout the high school 
period. 
3. Training should be of such character 
as to insure the formation of desirable at- 
titudes as well as habits. 
4. The habit forming program should be 
integrated and correlated with other phases 
of English and the whole high school course 
of study. Specifically, spelling and pronun- 
ciation should be treated as aspects of vo- 
cabulary mastery to be individualized 
through student initiative and responsibility; 
grammar and rhetoric should be treated 
chiefly as the needs in sentence development 
call for them. 
5. Speech skills necessary to effective oral 
communication)1 should receive greatly in- 
creased and habit-fixing attention. 
6. Silent reading habits and skills should 
be developed as they are demanded by ma- 
turity and new types of reading materials 
of various kinds. 
VI. Experience is the Basis for the Cur- 
riculum in English 
There is little debate any more among 
forward thinkers as to the main pattern of 
the English program in secondary schools. 
An Experience Curriculum in English, the 
recent volume from the National Council 
of Teachers of English, is a far-reaching 
pronouncement of a program. Suggested 
activities with ample references are group- 
ed for experiences in literature, reading, 
creative expression, speech, writing, and 
corrective work of several kinds. The out- 
line has much in common with the sugges- 
tions of bare principles in this article. 
Teachers of English who will not take ad- 
vantage of this really epoch-making report 
of their own leaders and reshape their own 
teaching along the lines so generously illus- 
trated certainly deserve to be considered 
old-fashioned and non-progressive. 
VH. The Virginia Curriculum and English 
The Virginia curriculum proposals tend 
to disregard established subject-matter lines 
and center education in pupil experiences 
which result in learning. The aims of edu- 
cation are to be accomplished through 
growth in the attainment of skills, know- 
ledges, and attitudes. So far as the course of 
study materials have been worked out or 
suggested, they indicate large emphasis upon 
reading matter drawn from all the main 
areas of life activities. The interweaving 
of subject matter into organized units of 
learning as centers allows free play of writ- 
ing, speech, and literature activities through- 
out the school program. It seems that the 
Virginia plan permits and encourages the 
free operation of all the principles stated 
for the four large divisions of the English 
program outlined in this article. 
VIII. Summary and Conclusions 
There is probably greater agreement 
among leaders as to the English program in 
secondary schools than on any other sub- 
ject. At the same time the variations in 
practice between the extremes of complete 
formalism and quite radical departures 
from any accepted program are probably 
greater than in any other subject. The 
writer recently heard a national leader of 
English thought serve notice on a state 
group of English high school teachers that 
they must either exercise leadership that is 
naturally theirs in socializing the curriculum 
or abdicate in favor of a more-awake group 
in another field. If the high school pupils 
are not led through English into the fuller 
life that is education, then some other chan- 
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nel must be found. The opportunity is wide 
open through English. 
Without doubt the next great opportunity 
to break away from subject-matter domina- 
tion and socialize the learning in high 
schools exists in the field of social studies. 
It is not easy there because of the well-es- 
tablished subjects of history, geography, 
and collateral special subjects. Noteworthy 
developments are taking place and others 
are just ahead in these fields. There is no 
space here for discussion of this movement, 
even if the writer were capable of doing so. 
The subjects of mathematics and science 
must be reorganized to fit new conceptions 
of learning and pupil needs in the twentieth 
century. Each subject must be made to con- 
tribute significantly to rounded education in 
relation to all other subjects and according 
to children's needs, if it retains a place in 
the curriculum. 
Emphasis in education has definitely 
shifted from subject matter to children. 
Any subject must justify itself by its con- 
tribution to purposeful development of 
youth into useful and happy adults. 
Paul Hounchell 
THE HARRISONBURG OF 
YESTERDAY 
THIRTY odd years ago a group of 
farsighted and patriotic citizens of 
Harrisonburg and Rockingham 
County, led by Dr. T. O. Jones, Dr. J. H. 
Neff, Mr. Adolph H. Snyder (editor of the 
Daily News) and others, recognizing the 
need for an additional school for the prep- 
aration of teachers, resolved to make every 
effort to secure the establishment of such an 
institution in this beautiful spot in the center 
of the Shenandoah Valley. After long and 
arduous work, under the leadership of that 
able and determined statesman, Senator 
George B. Keezell, rightly called the "fa- 
ther" of this institution, the law for the es- 
tablishment of the school was enacted on 
March 14, 1908. The town and county pro- 
vided $15,000 and the state appropriated 
$50,000 for the purchase of land, the erec- 
tion of buildings, and support during the 
first year. 
Governor Swanson appointed a Board 
composed of Senators Keezell, Floyd W. 
King, N. B. Early, D. P. Halsey, Delegates 
Floyd W. Weaver and Frank Moore, Dr. 
J. A. Pettit, Professor Ormond Stone, Mr. 
A. H. Snyder, and Mr. E. W. Carpenter. 
State Superintendent J. D. Eggleston was a 
member ex-officio. It has been my privilege 
to work with numerous public boards and 
commissions during the past thirty-six 
years, and I have never known a better 
group or one more devoted to the best in- 
terests of the public. The first board meet- 
ing was held on April 29, 1908, and a broad 
policy for the development of the institution 
was adopted. Events followed rapidly: June 
18, the purchase of the Newman farm as a 
site; June 26, the election of a president; 
July 9, the first visit of the president to 
Harrisonburg; September 15, the adoption 
of numerous recommendations, including a 
building plan for the completion of an in- 
stitution to accommodate eventually 1,000 
students; October 7, the approval of the 
building plans for the first dormitory and 
the science hall; November 5, the award of 
contract for building to W. M. Bucher & 
Son, of Harrisonburg; November 25, the 
breaking of the ground for the first build- 
ing; February (1909), the issuance of a 
prospectus of 112 pages, announcing six de- 
partments, eighty-seven courses, admission 
requirements, curricula, faculty as far as 
secured at date of publication, etc.; April 
15, the laying of the corner-stone of the 
science hall. Then came the great rush of 
trying to get ready for the opening. 
One of the greatest eventsi for me was 
the first faculty meeting. There were four- 
teen of us, only two of whom now remain 
in this faculty. Three have passed on to 
their great reward. They had been selected 
for their preparation for the work to be 
done, but also and chiefly because of their 
